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Pupil premium strategy statement – Church Hill Middle 
School 
This statement details our school’s use of pupil premium (and recovery premium) funding 
to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 
Number of pupils in school  407 
Proportion (%) of pupil premium eligible pupils 38% 
Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022/2023 to 2025/2026 

Date this statement was published December 2022 
Date on which it will be reviewed December 2023 
Statement authorised by R Whiting - Principal 
Pupil premium lead C Lewis – Senior Vice 

Principal 
Governor / Trustee lead Julia Hayes 

Funding overview 

Detail Amount 
Pupil premium funding allocation this academic year £166,732 
Recovery premium funding allocation this academic year £20,300 
Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

£0 

Total budget for this academic year 
If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£187,032 
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Part A: Pupil premium strategy plan 

Statement of intent 
Our vision is to develop confident and creative young people who thrive in a changing 
world. We ensure this is the case by providing a broad and ambitious curriculum for all, 
with an emphasis on targeted support, where needed, to stop a pupil’s circumstances 
affecting their academic progress and therefore life chances. Our priority is to 
implement our vision through highly effective classroom teaching supplemented by 
interventions to support vulnerable learners. In planning our Pupil Premium Strategy, 
we have drawn on a range of experience, evidence-based research and best practice 
from across the Trust and the Education Endowment Foundation’s Teaching and 
Learning Toolkit which found that the most important factor in improving narrowing the 
disadvantage gap is effective teaching day after day. High quality Teaching and 
Learning is therefore the most effective strategy in narrowing this gap but our schools’ 
plans also detail a range of out of lesson interventions to support pupils further. The 
causes and consequences of disadvantage affect all pupils differently and as such our 
interventions are bespoke and targeted depending on school, phase and context. All 
leaders, including the Governors, are committed to ensuring the Pupil Premium funding 
is targeted to provide the best possible outcomes to pupils that may be at a 
disadvantage.   

We use the EEF tiered approach. EEF’s pupil premium guide .   

1. High Quality Teaching 
2. Targeted Academic Support 
3. Wider Strategies relating to significant non-academic barriers including attend-

ance, behaviour and Social and Emotional Learning/support. 

Alongside the tiered approach, the school has 5 agreed approaches to classroom 
organisation and practice.  These include each teacher knowing all their Pupil Premium 
pupils and ensuring thoughtful seating arrangements are in place to support those 
pupils).  The use of Thrive or Pass to support profiling so the school can disrupt 
emerging patterns which cause concern.  All data is always broken down to include 
sub-groups of Pupil Premium (including when monitoring online remote learning and 
device access during the global pandemic).  We are driven by a moral imperative to 
improve outcomes and experiences for learners from disadvantaged backgrounds and 
all staff understand the tiered approach and agreed focus areas within each tier.  We 
are committed to improving our expertise as leaders and teachers working with the 
disadvantaged and most vulnerable learners and are working closely with the EEF, the 
guidance documents and the Big Picture teaching and Learning Toolkit EEF Big 
Picture 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/pupil-premium-guide/
https://educationendowmentfoundation.org.uk/school-themes/
https://educationendowmentfoundation.org.uk/school-themes/
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Challenges 
This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The attainment for disadvantaged pupils in core subjects tends to be lower than that of their 
peers. Baseline data shows a significant gap in pupils achieving age related standards in maths 
across all year groups. The gap is at least 20% and is most significant in our Year 8 cohort at 
42%. The school has identified mathematical fluency as a key barrier.  

2 The attainment for disadvantaged pupils in core subjects tends to be lower than that of their 
peers. Baseline data shows a significant gap in pupils achieving age related standards in 
reading and writing – up to 20% lower for our disadvantaged pupils, across all year groups. 
The gap is most significant in our Year 8 pupils. Assessments and observations indicate 
vocabulary gaps are more prevalent for our disadvantaged pupils impacting on good reading 
comprehension. This also negatively impacts our pupils’ ability to express themselves 
effectively and apply high grammatical accuracy when write sustained pieces.  

3 Our Thrive and Pass surveys have identified that pupils’ confidence in learning and self-regard 
as learners are lower than other key indicators. Our disadvantaged pupils score lower than 
our non-disadvantaged pupils.  Our observations and discussions with pupils have identified 
social and emotional issues such as low self-esteem and a lack of confidence as a barrier to 
learning for these pupils. 

4 Our attendance data 2021 – 2022 shows that attendance among disadvantaged pupils was … 
lower than for non-disadvantaged pupils. This trend has continued over the last few years, 
and although the gap had previously been closing, the impact of school closures exacerbated 
this trend. More of our disadvantaged pupils were ‘persistently absent’ and this is negatively 
impacting disadvantaged pupils progress.  

5 During school closures and as a result of the pandemic, the ability to provide wider 
enrichment opportunities was reduced considerably, impacting on pupil well-being. The 
impact on disadvantaged pupils was felt more widely as data shows that these pupils were 
less engaged in the wider learning opportunities provided by the school. 

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy plan, 
and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
Improved maths attainment for disadvantaged pupils 
across the school, but more specifically by the end of 
KS3 

The outcomes gap for disadvantaged pupils and their 
peers is significantly reduced in 2022/2023. 
Outcomes in maths at KS2 and KS3 consistently show 
a diminished gap  between disadvantaged pupils and 
their peers in line with national norms. By 2024/25 
outcomes demonstrate that disadvantaged pupils 
achieve as well as their peers. 

Improve the attainment for disadvantaged pupils in 
English across the school, but more specifically by the 
end of KS3 

The outcomes gap for disadvantaged pupils and their 
peers is significantly reduced in 2022/2023. 
Outcomes in English at KS2 and KS3 consistently 
show a diminished gap between disadvantaged 
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pupils and their peers in line with national norms. By 
2024/25 outcomes demonstrate that disadvantaged 
pupils achieve as well as their peers. 

To achieve and sustain improved well being and pupil 
confidence in themselves as learners for all pupils in 
our school, particularly our disadvantaged pupils. 

Thrive and PASS surveys reflect increasingly positive 
outcomes for all pupils with a similar picture for 
disadvantaged and non-disadvantaged pupils. 

To achieve and sustain improved attendance for all 
pupils, particularly our disadvantaged pupils. 

Overall attendance rate for all pupils to be at least 
96%, and the attendance gap between disadvantaged 
pupils and their non-disadvantaged peers being re-
duced to less than 3%. 
The percentage of all pupils who are persistently 
absent is below 10% and the figure among 
disadvantaged pupils being in line with their peers 

To widen the range of wider curriculum opportunities 
for all pupils ensuring that disadvantaged pupils are 
supported and encouraged to participate. 

A significant increase in participation in enrichment 
activities, particularly among disadvantaged pupils is 
seen across the school.   

 

 

Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium) funding 
this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £83,888 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Use of diagnostic tests 
supports identification 
of gaps.  

Standardised tests provide insights into the specific 
strengths and weaknesses of each pupil to help ensure they 
receive timely and appropriate interventions or teaching 
instruction. 
Standardised tests | Assessing and Monitoring Pupil 
Progress | Education Endowment Foundation | EEF 

1 and 2 

Enhancement of our 
maths teaching and 
curriculum planning 
using White Rose.  
Maths  leadership 
team to facilitate CPD 
to ensure maths 
teaching is consistently 
good.  
 

To teach maths well, teachers need to assess pupils’ prior 
knowledge and understanding effectively, employ 
manipulatives and representations, teach problem solving 
strategies, and help pupils to develop more complex 
mental models:   
KS2_KS3_Maths_Guidance_2017.pdf 
(educationendowmentfoundation.org.uk) 
The DfE non-statutory guidance has been produced in con-
junction with the National Centre for Excellence in the 
Teaching of Mathematics, drawing on evidence-based ap-
proaches:  

1 and 2 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
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Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

Develop a whole 
school approach to the 
teaching of reading 
with a strong focus on 
teaching reading 
comprehension, and 
on developing 
disciplinary reading 

Acquiring disciplinary literacy is key for students as they 
learn new, more complex concepts in each subject: 
Improving Literacy in Secondary Schools 
Reading comprehension, vocabulary and other literacy 
skills are heavily linked with attainment in maths and Eng-
lish: 
word-gap.pdf (oup.com.cn)Improving literacy in all subject 
areas in line with recommendations in the EEF Improving 
Literacy in Secondary Schools guidance. 

 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies 
 

1 and 2 

Embed the Teaching 
and Learning Cycle, to 
support effective 
curriculum delivery 
and the provision of 
CPD to secure high-
quality explanation 
and modelling. 
- Use of CUSP 

materials to 
empower all 
pupils with key 
knowledge and 
key vocabulary.  

Special Educational needs in mainstream schools guidance 
report shows strong evidence that improving high quality 
teaching for all pupils will improve outcomes for all pupils, 
but especially for pupils with SEND. Explicit instruction sits 
within this.  
Improving Literacy in Secondary Schools 
Evidence shows that explicit teaching of metacognitive and 
self-regulatory strategies encourage pupils to practise and 
use these skills more frequently in the future. With explicit 
teaching and feedback, pupils enabled to manage their 
own learning and overcome challenges themselves in the 
future. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-self-
regulation 

1 and 2 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £ 62,430 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional groups 
supported in English 
and maths in KS3.   
Support additional 
interventions for all 
pupils, but with a high 
focus on SEND 
disadvantaged pupils 
through effective 
deployment of 

Studies have shown that pupils eligible for free school 
meals typically receive additional benefits from small group 
tuition. This approach can support pupils to make effective 
progress by providing intensive, targeted academic support 
to those identified as having low prior attainment or at risk 
of falling behind. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition 
Well-evidenced teaching assistant interventions can be 
targeted at pupils that require additional support and can 
help previously low attaining pupils overcome barriers to 

1 and 2 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Achievement 
Assistants. 

learning and ‘catch-up’ with previously higher attaining 
pupils. 

Targeted reading inter-
ventions to support 
struggling readers:  
PiXL therapies for tar-
geted pupils.  
Purchase of the Fresh 
start programme and 
associated CPD 
Additional literacy ses-
sions targeted at disad-
vantaged pupils who re-
quire further intensive 
reading support.  
Adopting a targeted re-
ciprocal teaching pro-
gramme as a reading in-
tervention for disadvan-
taged pupils who need 
additional help to com-
prehend texts and ad-
dress vocabulary gaps. 
 

Phonics approaches have a strong evidence base indicating 
a positive impact on pupils, particularly from 
disadvantaged backgrounds. Targeted phonics 
interventions have been shown to be more effective when 
delivered as regular sessions over a period up to 12 weeks: 
Phonics | Toolkit Strand | Education Endowment 
Foundation | EEF 
Reading comprehension strategies can have a positive im-
pact on pupils’ ability to understand a text, and this is par-
ticularly the case when interventions are delivered over a 
shorter timespan:  
Reading comprehension strategies | Toolkit Strand | 
Education Endowment Foundation | EEF 

1 and 2 

Provision of Booster 
sessions and homework 
club for pupils who 
have been identified as 
having gaps in learning. 
A significant proportion 
of these will be disad-
vantaged pupils.  
 

Tuition targeted at specific needs and knowledge gaps can 
be an effective method to support low attaining pupils or 
those falling behind, both one-to-one: 
One to one tuition | EEF (educationendowmentfounda-
tion.org.uk) 
And in small groups: 
Small group tuition | Toolkit Strand | Education 
Endowment Foundation | EEF 
Surveys in England suggest that pupils from disadvantaged 
backgrounds are less likely to have a quiet working space, 
are less likely to have access to a device suitable for 
learning or a stable internet connection and may receive 
less parental support to complete homework and develop 
effective learning habits. These difficulties may increase 
the gap in attainment for disadvantaged pupils. 
Homework clubs can help to overcome these barriers by 
offering pupils the resources and support needed to 
undertake homework or revision.  
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/homework 
There is some evidence to suggest that disadvantaged 
pupils might benefit more from additional school time. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/extending-school-time 
 

1 and 2 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £40,714 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding a whole 
school  Thrive approach 
to meet the SEMH 
needs of pupils and 
provide bespoke inter-
ventions for identified 
pupils.  
Use of PASS to identify 
needs and target SEMH 
support for disadvan-
taged pupils.  
Further build on strate-
gies for setting pupils 
up for success.  
 

The impact the thrive approach has on children has been 
evidenced in a number of studies: Thrive helps develop 
resilience in young people (Hart and Heaver 2015); Thrive 
closes the gap for vulnerable children across a range of 
measures including attainment, behaviour, relationships, 
self confidence and attendance (McGuire-Snieckus et all 
2015) 

1,2 and 3 

Embedding principles 
of good practice set 
out in DfE’s advice on 
‘Improving School 
attendance’. 

Student support for 
behaviour and 
attendance to 
implement a 
programme of 
support for identified 
pupils and their 
families. 

The DfE guidance, Improving School Attendance has been 
informed by engagement with schools that have 
significantly reduced persistent absence levels. 
 

1,2 and 4 

Provision of wider 
opportunities for all 
pupils ensuring that 
the most vulnerable 
pupils have priority 
access to, and funded 
support in order for 
pupils to access 
provision. 

SEL interventions in education are shown to improve SEL 
skills and are therefore likely to support disadvantaged 
pupils to understand and engage in healthy relationships 
with peers and emotional self-regulation, both of which 
may subsequently increase academic attainment. 
 
There is some evidence to suggest a causal link between 
arts education and the use of arts-based approaches with 
overall educational attainment.  
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation 
There is some evidence to suggest that disadvantaged 
pupils might benefit more from additional school time. 
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/extending-school-time 

5 

 
Total budgeted cost: £187,032 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 
The outcomes gap for disadvantaged pupils is reduced:  
Summative end of Key Stage 2 data showed that our disadvantaged pupils performed as well as their peers in 
reading, writing and maths. This was reflected in teacher assessments as well as in the end of Year 6 national 
tests.  
Year 6 Reading 

% of pupils meeting the expected standard: 86% 

% of disadvantaged pupils meeting expected standard: 93% 

Year 6 Writing 

% of pupils meeting the expected standard: 81% 

% of disadvantaged pupils meeting expected standard: 87% 

Year 6 Maths 

% of pupils meeting the expected standard: 78% 

% of disadvantaged pupils meeting expected standard: 80% 

The % of disadvantaged pupils who made expected progress or better in reading, writing and maths was above 
the national data for this cohort.  

Year 8 Maths exit data 

% of pupils meeting the expected standard in maths: 73% 

% of disadvantaged pupils meeting expected standard: 48% 

Year 8 English exit data 

% of pupils meeting the expected standard in English: 81% 

% of disadvantaged pupils meeting expected standard: 59% 

The disadvantaged gap in reading is significantly reduced: 

Reading ages for all pupils increased by between 9 and 13 additional months, taking into account pupils’ 
chronological age, across the year.   

For disadvantaged pupils:  

Year 5 – Plus 6 months taking into account their chronological age 

Year 6 – Plus 4 months 

Year 7 – Plus 13 months 

Year 8 – Plus a9 months 

Thrive and Pass surveys reflect increasingly positive outcomes for all pupils:  

Trained Thrive practitioners work 1:1 with pupils, most of whom are disadvantaged. Whole class Thrive supports 
gap closing based on pupil profiles and teachers have been supported to deliver effective strategies to support 
wellbeing. Bespoke interventions have supported and positively impacted on the wellbeing of identified 
disadvantaged pupils.    

PASS surveys demonstrated positive outcomes across the year for all pupils and especially for our disadvantaged 
pupils.  

Attendance rates for all pupils to be at least 96%, and the gap between disadvantaged pupils and their peers to 
be reduced to less than 3%:  

Whole school attendance : 91.63% 
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Disadvantaged attendance: 88.77% 

A significant increase in participation in enrichment activities for all pupils:  

Pupils have had the opportunity to join a wide variety of clubs throughout the year, including sports clubs and arts 
clubs. They have taken part in many sporting events and competitions such as football, boccia, table tennis, 
orienteering, cross country, athletics and hockey. Breakfast club has seen a large uptake in numbers throughout 
the year and all pupils have benefited from access to ‘Books and Bagels’ every morning. Homework club and 
booster groups after school have ensured provision for extended learning for all pupils. The wider opportunities 
for pupils have been varied and have included a KS3 Residential, visits to The Black Country Living Museum, 
Bishopswood, Kenilworth Castle, the local cinema, the National Memorial Arboretum, Envirosort, Young Voices 
and Women’s Super league. Children have also enjoyed visits from a poet, outdoor adventure activities, STEM 
maths challenge and some llamas! Children had the opportunity to participate in International Languages Day, 
British Science week, Football festivals as well as in a number of fundraising and School values related drop down 
days. Our disadvantaged pupils are given priority access to many of these opportunities.  

Externally provided programmes 
Please include the names of any non-DfE programmes that you used your pupil premium 
(or recovery premium) to fund in the previous academic year.  

Programme Provider 
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